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The process of reflective assessment consists of a growing awareness in learners of the extent of their
language proficiency coupled with written statements about their self-identified language learning
objectives. From teachers' point of view, reflective assessment means an increased awareness of individual
learners' L2 difficulties. This essay will discuss an exercise in reflective assessment in the context of
English speaking skills assessed through assigned taped group discussions. Findings are given on sources
of spoken English problems and on the question of peer evaluation.

INTRODUCTION
When LZ students are intensely conscious of their speaking difficulties, they sometimes
reach a point when self-consciousness becomes detrimental to their own progress. Whereas it
is understandable at the beginning of a term to have learners who seldom volunteer to speak
unless asked, their silence becomes problematic when it becomes the norm throughout the
term. Perhaps this silence or diffidence is caused by students' not knowing either their
classmates or their teachers-just as in any situation where strangers together seldom exchange
more than a few words.
However, given the short academic term in tertiary institutions (13-14 weeks), it is not
easy for teachers to know their students well enough to be reliably informed of their particular
language learning difficulties. Course evaluations at the end of a term are either too general
in nature or administered too late in the term to enable the English teacher to take any
necessary action to effectively help the particular students concerned. Also, even if conducted
in the middle of a term, course evaluations are normally not signed by students, which makes
it difficult for LZ teachers to help their students indiVidually.
Why do some students hesitate to speak during group or class discussions? How can L2
teachers get weak L2 learners in particular to talk about their language learning problems
without affecting their morale or making them feel linguistically inadequate? These questions
have been key concerns of teachers (Wenden, 1986; Allan, 1991; Al Arishi, 1994;).
The word assessment is often associated with teachers' assessment of learners'
performance. Not very often is the word assessment linked with learners' own assessment of
their own learning process. Reflective assessment (RA) means the students giving themselves
time, in writing, to reflect on their particular difficulties in learning. Although it may sound
somewhat problem-oriented, reflective assessment is actually a positive and realistic language
learning technique.

