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SELF-ACCESS
LEARNING
IN
THE
UNITED
KINGDOM:
INSIGHTS
FOR
THE
CHINESE
UNIVERSITY OF HONG KONG

This is a report of the visits to fourteen language centres or selfaccess centres in the United Kingdom. Among them, four provided open access
for a77 learners of the institution, seven provided flexible time-tabled
sessions for learners on language courses and three did not have any selfaccess provisions.
The visits focused on the assessment, monitoring and counselling of the
centres. Findings were related to the Hong Kong situation. On that basis,
recommendations were put forth to make self-access learning more effective at
the Independent Learning Centre of The Chinese University of Hong Kong.

INTROOUCTION

We are all eager to learn
from the experience of others when
we take on a new role. For
instance, new teachers like to talk
with experienced colleagues so that
they can be more successful in
teaching. Expectant mothers very
often consult those who have
brought up their children healthily
and seek advice from them because
they want to be successful mothers
when their babies arrive in this
world.
I was in the same mind frame
when I proposed visiting some U.K.
self-access centres (SACs) in 1992.
Our Independent Learning Centre
(ILC) was opened on 30th October
1993 whereas most of the SACs I
planned to visit have been in
operat ion for about a decade. In
this sense, our ILC was like a baby
and I myse lf, as a member of the
ILC Core Group, was eager to learn
from U.K. colleagues who have been
developing their SACs for a number

of years.
DATA COLLECTION

I wrote to seventeen centres
in April 1993. Fourteen of them
generously agreed to receive me
during the summer.
In order to collect data of
the same categories from all the
centres Visited, I prepared a
questionnaire beforehand (App.l)
and later on conducted interviews
based on those questions as far as
possible. I also tried to observe
how learners used the SAC and, if
possible, talk to them to get more
in-depth
responses.
Handouts,
pamphlets, etc. were also collected
from the SACs to give a clearer
picture of their overall structure.
As can be seen from the
questionnaire, the visit focused
on assessment, monitoring and
counselling. The establishment and
management of the SACs were
deliberately left out because these

